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A Life Well Crafted
By Sarah R. Clay
Abstract
The need for continued cognitive, emotional, and skill development as an adult

is a necessary result of the increased pace of life that accelerated during the latter part of
the 20th century and continues into the 21st century. As life spans have increased, so has
the need for understanding and development over the lifespan itself (Day, 2008).
Continuous learning is essential for education, the workplace, and as a general life skill.
It is necessary in all aspects of life, especially as we enter adulthood, where one of the
primary goals is continuous growth through learning. This paper will attempt to define
the relationship between creative thinking required for a craft and aspects of adult
development, such as goal setting and achieving. I will offer a sewing curriculum for
adults in a small group setting and record any correlation between increased sewing skills
and adult development with a focus on skills through continuous learning. Included in the
study will be a curriculum designed to teach sewing to beginning students, an
introduction to creative thinking, and four case studies. Ultimately, this experiment will
help answer the question, “Does continuous education for adults help us pause long
enough to gain perspective on life’s frustrations and give us cause to appreciate all the
experiences outside our daily environment?”
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SECTION 1
PREFACE
I was the middle of three children living with our single mother who struggled to

earn enough to meet even our basic needs. Mom, aptly, and perhaps prophetically,
named Theresa after the famous Mother Theresa, frugally budgeted so that we would
never go hungry, even if it meant eating oatmeal every meal, especially near the end of
the month when the next paycheck seemed so far away. We were grateful for any secondhand clothes given to us, but most of what we wore, we sewed ourselves. As a child, I
was embarrassed, and I did not appreciate the craftsmanship my mother put into each
article. Mom taught all three of us the sewing skills that I now consider a priceless
treasure. Even my younger brother learned to sew, although he grumbled and
promised, “When I grow up, I will never make my children do this!” At that time, I
shared my brother’s sentiment, but now appreciate my Mom’s patience and wisdom in
her insistence that we learn a useful skill. Today, my sister still sews as much as her busy
life will allow. And my brother...well, he kept his promise.
Although our financial situation improved later, we continued to sew and
complete other handcraft projects. Mom eventually mastered ceramics, sewing, painting,
candle making, and calligraphy, not because she had to, but because she saw the value in
learning, and then teaching, these valuable life skills to her children. I realized later that
she used these diversions from her daily, hectic life to gain the perspective required to be
a good mom and provider. As we watched Mom work, crafting into the wee hours of
morning, we eagerly joined her venture enjoying our family time together. We did not
know it then, but she taught us much more about life during these prolonged sessions
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than just crafts. This was her way of preparing us for the rest of our lives - and it was
effective!
I noticed that the worries that Mom carried home from her long work day
would dissipate as she worked with her hands, concentrating only on the task and holding
the world’s troubles at bay. As I lay in my bed, almost asleep, I could hear the soft
shifting of fabric as she sewed a dress that I would wear in the morning. Somewhere,
during these nights of being lulled to sleep by the sound of her hands busy at work, I
realized that this was Mom’s way to relieve her stress, taking out her anxieties on a piece
of fabric or a ceramic cup instead of on her children as many parents do when their daily
problems inevitably build up. I like to think that Mom’s motivation for these projects
was her love for her children, and it was, although there is a lot to be said about using
anxiety as a motivating factor. When I became an adult and encountered the stressors of
college and professional life, Mom’s coping skill became as much a part of me as the
other skills that she so lovingly taught me. I caught myself going to the craft store
frequently, to pick up fabric or other supplies that would keep my hands busy at night. It
was then that I realized that learning new skills was actually fun and satisfying, and that
maybe Mom’s primary goal in learning to sew was more than an attempt to avert her
mind from the stress of daily life - it was a fun hobby. Eventually, I taught myself
beading, jewelry making, scrapbooking, quilting and, most importantly, a way to enjoy
life’s challenges instead of allowing them to rule my day. Thank you, Mom.
This project grew from the need for handcrafts in my daily life and a desire to
teach others these skills, just as Mom taught me. Even as I work to perfect these crafts,
these coping mechanisms for stress, I also seek a link with generations past and hope to
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keep the legacy of my mother alive. When I am engrossed in a sewing project, I often
pause and close my eyes and am immediately transported to my Mom’s sewing table. Did
I inherit her determination along with her skills? This project will help answer that
question.
Writing this Integrative Masters Project provided a creative outlet for me to
develop a curriculum for teaching adult beginner sewers while allowing me the
opportunity to investigate the correlation between adult learning and their participation in
handcrafts. During this case study, my skills as a teacher and leader were challenged and,
I think, improved as I learned effective methods to teach those who teach. It also allowed
me to dive below the waves into the calmer waters that soothe my soul. Perhaps I needed
this more than those whom I taught.
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RATIONALE
The curriculum in this study was designed for beginning sewers with little or no

experience in the sewing craft. The objective was to increase the students’ confidence as
they focused on learning a new skill while working along with their peers. My biggest
challenge was convincing them to slow down long enough to leave their stresses and
worries in the tsunamis that existed outside our class and join me in calmer waters.
A Life Well Crafted, seeks to support adults as they find their way through a world
filled with so many stressors by providing them a time to interact with people outside of
the normal stressful work or school environments while participating in activities that
involve learning new skills. The primary purpose is to demonstrate how participating in a
hands-on projects can aid in their development as adults, with the further benefit of
instilling in them a hunger for continuous learning outside their normal interests.
Hopefully, in the process of learning, they will appreciate the diversion that this class
allowed. The curriculum presented would help a future teacher of a similar handcraft
group gain the necessary tools required to lead their group effectively.
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INTRODUCTION
“When I quilt, the cares of the world fall away and I am lost in the soothing
rocking motion of the needle through the cloth. As the shapes and colors fall in
together, I am absorbed by the design emerging from my fingers and I am whole
and strong; creating something unique in the entire world. I am sitting with my
grandmother and her grandmother and all the women who have gone before me,
sewing their passions and their cares into something extraordinary with bits of
cloth that will last many lifetimes after I am no more.” (Joenk, 2003)
Sewing provides an opportunity to create community among adults. As they

work in small groups, side-by-side, relationships are forged with each added thread. The
group members learn to lean on one another, ask questions, and support one another
through the process of learning to sew.
Age is not a barrier for learning. Lifelong learning is the ongoing voluntary
pursuit of knowledge an individual chooses for personal or professional reasons. There is
no age to stop learning. John Dewey (1897) stated in his declaration, titled My
Pedagogic Creed, “I believe that education... is a process of living and not a preparation
for future living.” Many adults are involved in organizations or programs that encourage
learning throughout their lifespan. Learning should be a lifelong journey, an adventure,
regardless of an individual’s status on any skill - developmentally, financially, or
educationally. Community based organizations should strive to create an environment
where learning is holistic and respected.
Does a classroom have to look like a classroom, with desks and chairs arranged to
view an instructor standing near a board or other visual aid? No! In fact, a non-traditional
class setting may be more conducive to learning. Instead of projecting “I’m the teacher
and you’re the student,” an alternative setting can ease the student’s initial anxiety with
an approach that says, “Let’s all get together and see if we can tackle our
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projects.” Learning can, and should, take place within a community in nontraditional
settings arranged for optimal skill training, enabling us to enhance our daily lives at any
age.
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BACKGROUND AND HISTORY OF HANDCRAFTS
Handcrafting has been around for millennia. Handcrafts changed over the years,

some evolving into forms completely different than the original. Others survived with
fewer changes, still requiring the skilled hands and creative eyes of the artist. Many crafts
originated with only the simplest of tools but have changed with modern day innovations,
either to speed up the process or allow for more intricate designs. Originally handcrafters
used exclusively natural resources for their craft, fibers, minerals, or other materials
found in nature. Modern handcrafters add to nature’s raw materials with many items to
up-cycle and create something new from something old. Wood carving, pottery, and
other crafts often represented a person’s culture or religion. In their own way, these artists
were recording history for future generations.
Sewing is an art form that provides an individual with an opportunity to use tools
and master skills that are centuries old and valued among many cultures. Quilting was
used in the slavery period to pass messages. The quilters would subtly create a map on
the quilt top to help a runaway slave find a path to freedom. Using the pattern on the top
of the quilt, they informed another knowing slave of the nearest safe house (Casement,
2008).
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INTRODUCTION TO CREATIVE EXPERIENCES AND THINKING
Can learning a craft lead us to creative thinking and teach us more about life as

adults? Can we use our artistic experiences to help ease our anxieties and maybe even
gain a new perspective of life? These questions are answered by looking at arts and
handcrafts in general rather than focusing on one specific form. In Art as Experience,
Dewey states:
Experience in degree in which it is experience is heightened vitality. Instead of
signifying being shut up within one’s own private feelings and sensations, it
signifies active and alert commerce with the world; at its height it signifies
complete interpenetration of self and the world of objects and events. Instead of
signifying surrender to caprice and disorder, it affords our sole demonstration
of a stability that is not stagnation but is rhythmic and developing. (p. 18)
This statement challenges the reader to think of experience differently. Instead of
focusing on the idea that an experience happens solely within the artist, we should think
of experience as an active way of exploring our amazing world, thus enriching our lives.
We can choose to grow continuously through any and all learning experiences available
to us or we can stop learning and become stagnant. Our immersion into handcrafts offers
a stability that can arise when we redirect our energy from an inward focus to an
outpouring of visible work that others can appreciate. This outlet is necessary and is one
of the many learning experiences that add spice to our lives.
In his book Imagination and Creativity in Childhood, Vygotsky addresses
learning through creativity as he “develops his theory of creativity. The book describes
how Vygotsky regards the creative process of the human consciousness, the link between
emotion and thought, and the role of the imagination” (Lindqvist, 2003). There are other
theories that consider art an indispensable discharge of nervous energy and a complex
method of finding equilibrium between our organism and the environment in critical
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instances of our behavior. We resort to art only at critical moments in our life, and
therefore can understand why the formula we propose views art as a creative act. If we
consider art to be catharsis, it is perfectly clear that it cannot arise where there is nothing
but live and vivid feeling.
Vygotsky builds on his theory, explaining that a feeling is not art, nor can it
create art. When we study and practice, master a technique, and then actually apply what
we learn through the physical act of creation, then we create art. Many people can
understand the structure of art or the theory of applying paint to canvas, but those who
actually create a work of art will achieve the catharsis and enjoy the satisfaction that such
creation ultimately brings.
From the moment a child is born, playing is an important part of his/her
learning process. Vygotsky taught that a child’s social and psychological worlds are
connected. He believed that learning is a product of individual life experiences and is
directly related to the child’s life. For younger children, this explains a need for hands-on
sensory experiences and active learning (Seefeldt, 2010). If we consider this need
important for children, why would we not extend this value throughout our lives?
Continuous learning as an adult is a noble undertaking and should be approached
as its own reward. Learning should not be viewed only as a pathway to a vocation or as a
source of potential income, but as an opportunity to grow in knowledge. Thoreau (1854)
seemed to agree with this sentiment when he wrote, “What you get by achieving your
goals is not as important as what you become by achieving your goals.”
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SECTION 2
BECOMING AN ADULT EDUCATOR
During my graduate school career, I attempted an objective analysis of myself

as a student, educator, and continuous life long learner, from childhood through my
current progress of adult development. I believe in building a strong community where
students, adults, and children learn to support each other, both socio-emotionally and
academically, regardless of the topic of study. As an educator of children, I chose to
challenge my existing skills, while adding additional skills during this project and see
how they applied to teaching adults.
In Understanding and Facilitating Adult Learning, Brookfield discusses the
importance of helping adult learners to focus less on imposed expectations of learning
and rather “encouraging them to become proactive, initiating individuals in reshaping
their personal, work, political, and recreational lives” (p. 60). Selecting specific items of
interest on which to focus creates a deeper involvement for the individual. Encouraging
this type of self directed learning would help the student to grow in their thought process.
During the process of becoming an independent learner, students will feel challenged and
begin to investigate their own “assumptions, beliefs, values, ideologies, and actions”
(Galbraith, p.25).
There is reciprocity of learning in the process of adult education. Just as the
student is gaining new skills and insights, the teacher is also honing her teaching and
creation skills. She is demonstrating that she, too, is learning from her students, not only
how to be an effective teacher, but also how to be a good student. As they recognize the
role reversal, the students feel more at ease in a public education setting that can be a
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source of anxiety. It is equally important for the teacher to feel a sense of
accomplishment as a facilitator of learning, as it is for the student to feel that she has
mastered an art, even though the teacher may have a long list of impressive
achievements. My students’ successes become my own, and I take more than a little pride
in having helped them succeed in this endeavor. Although I participated in helping them
determine a learning path to take, the students completed the work and deserve all the
credit. As each student finished her project and gained that important sense of
accomplishment, I gained an equal amount of pride in knowing that my role as teacher
helped her succeed.
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ADULT DEVELOPMENT
Adults generally have the capacity for higher achievements and skills (Robinson,

2009). Finding paths to help discover these talents can often be challenging. Teachers
take on the role, and even the responsibility, of aiding others to find these paths.
In Handbook of Adult Development and Learning, Merriam states, "Any life
experience...has the potential to be a learning experience" (p.30). Participation in
handcraft projects offers a fertile environment necessary for continued growth. The
beginner embraces the learning experience, allowing it to evolve, and develops a deep
appreciation for other handcrafts, leading to new interests and even, perhaps, people she
would not otherwise have encountered. She develops a feeling of connection with other
cultures and generations who, by necessity, had to sew their own clothes. The student
artist will grow through interactions with this diverse group, often advancing her skills
beyond those taught by the teacher. She may realize that by focusing on creating
handcrafts she will have expunged the daily worries derived from work or even from just
existing. This planned downtime can help reduce stress while redirecting her energy to a
more productive activity. She will also discover that her life is even more enriched
through experiences with others in the same endeavor. In retrospect, she will
acknowledge the evolution of her life because she chose to participate in this rich
learning experience.
Reflection during the learning process for adults is essential because this allows
students to look critically at the learning process during all phases of the class. Reflection
also helps students process what they have learned as well as link it back to previously
acquired knowledge. It is the teacher’s responsibility to help guide the student through
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this process by creating prompts that induce reflection and by challenging the learner to
think deeper about a specific area or topic. Mezirow (1990) states, “Keeping a journal
may help adults break habitual modes of thinking and change life direction through
reflective withdrawal and re-entry” (p. 213). Mezirow further explains that this process
will help to pull together multiple areas of one’s life to create a deeper learning.
My requirement that students keep a notebook was a critical part of the project,
allowing me to monitor their daily successes and areas of need for additional instruction.
Although I gave them a list of the things that they should enter into the journal pages, I
also encouraged them to write their thoughts, reminder notes, or anything else in the
margins. As they were putting their thoughts on paper, the students were forced to
analyze their own performance much more critically than could have been accomplished
during the normal course of the project. It also provided them a sounding board where
they could celebrate, complain or just jot down notes on things that crossed their minds.
At the conclusion of this project, these notebooks gave me invaluable insight on each
student, as much from what they wrote in the margins as what they entered on the lines.
Thoreau (1854) mused, “I love a wide margin to my life” and I am just beginning to
understand that these margins are meant to record those thoughts that do not fit in the
main body of a paper. His advice, “It's not what you look at that matters, it's what you
see.” prompted me to look beyond what the students did in class or wrote in their journals
and to consider the person. Maybe I should have included some gleanings from Walden
as part of this course since Thoreau seemed to have had a firm grip on relieving stress by
concentrating on the important elements of life.
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LEARNING STYLES AMONG ADULTS
Most people strive to learn in one capacity or another - whether through formal

education, friends, family, or colleagues. We learn daily as we process information and
situations that happen in our lives. Much of the knowledge that we gain is trivial or
inconsequential, but occasionally it can be life changing. The learning process is as
varied as the individual, and part of being an effective teacher is understanding that we
each learn in a myriad of ways. According to Gardner’s Theory on Multiple Intelligences
(1993), we each have strengths in different intelligences: bodily kinesthetic, spatial,
visual, and even linguistic.
Flexibility is important when teaching adult learners, often leading the teacher
to adopt strategies other than those initially planned. This process may require many
attempts before finding the right fit. A wise teacher will take into consideration the
students’ multiple abilities and strengths to best teach them strategies and help them to
develop into strong adult participants. Adults who think visually may only realize their
love for some extra curricular activities that allow for this type of thinking. The teacher
must be willing to alter the subject to allow for optimum interest of the learners.
I admit that my biggest struggles in school came from my not always being
able to see the board. Although I am more of a visual learner, I found that I had to
finesse my learning style by using my weaker auditory skills to bridge the gap when I
could not see. According to the Learning Style Inventories from University of Georgia
and Penn State, I am a strong tactile learner, a somewhat strong visual learner, and a less
strong auditory learner. Keeping this in mind, I like to teach lessons to my students by
using visual presentations or by handing out printed copies of the presentation so students
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can follow along even if they cannot see the board. This also allows them to write their
own notes on the handout. I vary the teaching presentation by reading the lesson notes
aloud during one session and having students read the lesson notes aloud during another
session. Whenever possible, I like to offer multiple opportunities for group and
independent work. Knowing that I have a very difficult time focusing when there are any
noise distractions, I also like to do what I can to provide a quiet learning environment
when students need to focus.
According to Guild and Garger (1985) visual learners need the key words
written down, a picture of what is being discussed, a timeline to remember events in
history, the assignment written on the board. Studies have shown that most students are
strong visual learners, so while it is important to also incorporate other learning styles
into lessons in order to meet the needs of all students, I like to keep in mind that, “It's not
really asking a great deal of a teacher to add visual components to his/her lessons”
(Wallace 1995).
“Through developing such a sense of their uniqueness and of their ability to
control aspects of the teaching-learning interaction, learners will find that their personal
investment in, as well as their motivation for, learning is enhanced” (Brookfield, p. 61).
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SECTION 3
CURRICULUM DEVELOPMENT
This curriculum was designed for adults with little or no previous sewing

experience. Its format is small group sessions (three to five participants), each lasting two
hours. With seven lessons planned for this curriculum, the project would last
approximately five months. While this curriculum includes seven lesson which can take
as many as six class sessions per lesson, the teacher would have the option to continue to
expand on the learning and increasing the student’s knowledge by adding additional
lessons. By the end of this curriculum each student will have completed a sample
notebook containing illustrations, notes and other reminders of sewing tasks along with
four completed sewing projects. The instructor must realistically choose patterns whose
difficulty and length of time for completion is compatible for each student.
The last fifteen minutes of each two hour session should be set aside for the
student to write in a journal (including the margins), recording her experiences on this
day, unanswered questions for the following session, and any implications her sewing
project or learning experience is having on her daily life. The journal will be exclusively
for the student’s personal use, purposely shared with no one, so the student will document
an objective reflection of her experience in a lasting record.
While the curriculum is presented with specific ways to complete each sample,
the instructor may complete the same task with a different method and should feel free to
use the method that works best for them.
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TEACHER’S GUIDE
Teaching through experience and interest of the student is important for all

ages. As teachers we should consider the types of projects that appeal to our students and
progress through the curriculum with these projects in mind to enhance their learning
experience. It is essential for a new sewer to start with the basics, beginning with projects
and tutorials that will teach basic skills as this will make for a more hands on and
practical learning experience. Knowledge gained through the experiences, such as how
to wind bobbin and thread machine, are important from the beginning. Moving into how
to sew straight basic stitches through samples, which they will keep in a sample
notebook. These samples will also aid in learning to control the sewing machine. Once
the student has learned to make samples of various stitches and seams with notes to
create them again, they will begin using these skills in a real project like the drawstring
bag in lesson plan two. After learning about fabric types, moving into an overview of
how to read all components of the commercial pattern (envelope, instructions, and pattern
pieces) is important.
During the process of using the commercial pattern the teacher is able to cover
how to prepare the fabric, layout pattern pieces, pin properly, mark the fabric, and finally
cut the fabric. Continuing with the process of reading instructions and piecing the item to
be made. While this will not cover all aspects of sewing, this is a good start for any
beginner sewer. It is important for the teacher to instill confidence in that the student so
she does not question her ability to complete the assigned tasks. Building this confidence
should begin with the student feeling comfortable with, and understand the workings of
their sewing machine, followed with basic techniques of sewing. This confidence
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develops as they progress through the projects as discussed in the curriculum. As they
process this information, the students will begin to grow their knowledge and lessons will
build on one another. While some students will find this initial information easy, other
students may have a hard time and need further guidance.
It is assumed that the instructor will have prior knowledge of sewing to
demonstrate and teach the students. Depending on her own level of knowledge and
abilities, the teacher could offer advanced lessons on more complex projects beyond the
lesson plans that she initially provided. The teacher should use her discretion to
determine where the lessons should go as the students approach the designed stopping
point of this project. It is important for the teacher to remember that as projects become
more complex students will complete them at different rates, often requiring more than
one lesson plan for a particular day.
During this curriculum, especially as it progresses, the instructor may choose to
demonstrate a task for the group as a whole, individually, or in pairs. Another option
would be for the teacher to have the students research how to complete a task and share
with the group as a teaching experience for the participant.
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LESSONS 1-7
Sewing Basics: Lesson Plan #1

Concepts:
• Sewing Machine Basics
• Sewing Supplies
• Sewing Terminology
• Types of Stitches
• Types of Seams
Generalizations:
• The sewing machine is a complex machine with many working parts.
• Sewing begins as a simple skill and builds on itself to create more in depth
projects.
Objective:
• Students will be able to:
o Identify parts of the sewing machine.
o Thread the sewing machine.
o Create samples of various types of seams.
Procedure - Day One:
1. Begin the first class students will be instructed to pick a seat at a sewing
machine.
2. Ask students to complete the initial survey (Appendix A).
3. Ask students to introduce themselves and inform the small class about their
previous sewing experience, if any.
4. Display and discuss sewing supplies necessary for the class. This will be an
overall review but each will be discussed more specifically as they are used
when during the class.
o Marking pencil, measuring tape, needles, pin cushion, safety pins,
scissors, seam gauge, seam ripper, straight pins, and thread
5. Introduce the sewing machine to the students. Using Appendix B as an outline
for them to keep as a reference of all the parts.
o Machine Parts: arm, bobbin, bobbin winder, feed dogs, foot pedal, hand
wheel, needle, needle clamp, pressure foot, spool holder, thread cutter,
throat plate, and uptake lever
6. Demonstrate how to thread the sewing machine, making sure to name each part
as it is used.
7. Demonstrate how to wind and thread the bobbin, again making sure to name
each part as it is used.
8. Discuss sewing machine capabilities and care.
9. Demonstrate how to sew a straight line.
10. Guide each student as they practice sewing straight lines.
11. Review sewing terminology.
o Backstitch, notions, seam allowance, and pivoting.
12. Show and explain different seam allowance measurements.
13. Guide students as they practice sewing seam allowances. Each student should
have a sample for 5/8”, ¼”, and edge of pressure foot seams.
14. Discuss the importance of pressing.
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15. Last fifteen minutes request for students to journal about their experience on this
day and thoughts in regards to upcoming classes. Students should also journal
about any memories they have from sewing or watching others sew when they
were children. Students should begin thoughts about how to incorporate these
memories into their sewing projects.

Day Two:
1. Begin the class by asking if there are any questions or comments from the
previous class.
2. Review the parts of the sewing machine.
3. Discuss and provide samples of various types of stitches.
o Basting, decorative stitch, edge stitch, regular stitch, stay stitch, stitch in
the ditch, and topstitch.
4. Demonstrate how to make each the following types of stitches: basting,
decorative stitch, edge stitch, regular stitch, stay stitch, stitch in the ditch, and
topstitch.
5. Guide the students to each create a sample of basting, decorative stitch, edge
stitch, regular stitch, stay stitch, stitch in the ditch, and topstitch
6. Discuss and provide samples of various seam finishes with the students.
o Pinked edges, serging, turned edges, zigzag edges
7. Demonstrate how to make each the following three seam finishes: pinked edges,
turned edges, and zigzag edges.
8. Guide the students to each create a sample of pinked edges, turned edges, and
zigzag edges.
9. Introduce the serger to the students. Using Appendix C as an outline for them to
keep as a reference of all the parts.
10. Demonstrate how to thread the serger, making sure to name each part as it is
used.
o Serger Parts: cloth plate, differential feed adjusting level knob, handle,
hand wheel, left needle thread tension dial, looper cover, lower looper
thread tension dial, power and light switch, presser bar lifter, right needle
thread tension dial, seam width finger support plate, spool holder, spool
pin, spool stand, stitch length dial, thread guides and holder, throat plate,
and upper looper thread tension dial.
11. Discuss serger capabilities and care.
12. Demonstrate using the serger.
13. Allow each student the opportunity to make a simple serged sample.
14. Discuss and provide samples of various types of seams with the students.
o French seam and flat felled seam.
15. Demonstrate how to make the French seam and flat felled seam.
16. Guide the students to each create a sample of the French seam and flat felled
seam.
17. Last fifteen minutes request for students to journal about their experience on this
day and thoughts in regards to upcoming classes. Students should also journal
about any items that are handcrafted that are of significant meaning to them.
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Day Three:
1. Begin the class by asking if there are any questions or comments from the
previous classes.
2. Ask the students to thread their sewing machines.
3. Discuss and provide a sample of pivoting while stitching.
4. Demonstrate how to pivot while sewing.
5. Guide the students to each create a sample of a seam that is pivoted.
6. Discuss and provide samples of sewing curves.
o Inside curves and outside curves
7. Demonstrate how to sew and properly cut an inside curve.
8. Guide the students to each create a sample of an inside curve.
9. Demonstrate how to sew and properly cut an outside curve.
10. Guide the students to each create a sample of an outside curve.
11. Suggest student assist one another with any incomplete samples.
12. Last fifteen minutes request for students to journal about their experience on this
day and thoughts in regards to upcoming classes. Students should also journal
about memories they have of creating a piece of art as a child.
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Creating a Drawstring Bag: Lesson Plan #2

Concepts:
• Creating a drawstring bag to hold the students’ sewing supplies.
Generalizations:
• An item is created when the previous sewing basics are put together.
Objective:
• Students will be able to:
o Sew even seams while creating their bags.
o Iron to create flat seams.
Procedure:
1. Begin the class by asking if there are any questions or comments from the
previous class.
2. Review pivoting, seam allowances, and importance of ironing.
3. Ask the students to thread their sewing machines.
4. Explain about the project of creating a drawstring bag.
5. Provide each student with the pattern and directions for the drawstring bag
(Appendix D).
6. Demonstrate steps as the project progresses.
7. Last fifteen minutes request for students to journal about their experience on this
day and thoughts in regards to upcoming classes. Students should also journal
about other items they would like to make and why.
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Hand Sewing: Lesson Plan #3

Concepts:
• Threading a needle.
• Basting.
• Hemming.
• Buttons.
• Decorative.
Generalizations:
• Hand sewing is used in conjunction with machine sewing for many projects.
• Learning hand sewing is essential for times when a sewing machine may not be
available.
Objective:
• Student will be able to:
o Thread a needle.
o Hand baste to hold items in place temporarily.
o Create a hem by hand sewing.
o Sew on a two hole, four hole, and shank button.
o Create decorative sewing samples.
Procedure – Day One:
1. Begin the class by asking if there are any questions or comments from the
previous class.
2. Discuss various lengths and thicknesses of hand sewing needles.
3. Demonstrate how to thread a needle by eye and with a needle threader.
4. Students will thread their hand-sewing needle.
5. Demonstrate how to create a hand-basted sample.
6. Assist students as they create a hand basted sample.
7. Demonstrate how to create a hem with a blind hand sewing stitch.
8. Assist students as they create a hem with a blind hand sewing stitch.
9. Demonstrate how to sew on a two hole, four hole, and shank button.
10. Assist students as they create a sample for sewing on a two hole, four hole, and
shank button.
11. Demonstrate how to make various decorative hand stitches.
12. Students will create various samples of decorative hand stitches.
13. Last fifteen minutes request for students to journal about their experience on this
day and thoughts in regards to upcoming classes. Students should also journal
about how this tedious process is similar to other tedious processes they may have
in their daily lives.
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Patterns and Fabric: Lesson Plan #4

Concepts:
• Choosing a pattern.
• Reading a pattern envelope and instruction.
• Fabric shopping.
• Lying out, marking, and cutting a pattern.
Generalizations:
• The sewing pattern is full of directions that must be interpreted clearly for the
final product to be completed.
• There are many types of fabrics to pick from when beginning to make an item.
Objective:
• Student will be able to:
o Read the pattern envelope and instructions.
o Pick out the right type of fabric needed for their project.
o Determine the amount of fabric necessary to purchase.
o Student will be able to lay out their pattern, mark it, and cut it out.
Procedure – Day One:
Begin the class by asking if there are any questions or comments from the previous
class.
1. Ask the students to thread their sewing machines.
2. Discuss the importance of choosing a pattern to best fit their body type or
function.
3. Using a sample pattern discuss the terminology and markings that are on the
sewing pattern.
4. Using a sample pattern discuss the terminology and diagrams that are on the
sewing pattern instructions.
5. Brief discussion on pattern making. (This can be discussed further in more
advanced lessons.)
6. Students will look through patterns online and ones provided from the teacher’s
collection to pick which item they would like to make. The teacher should guide
them through this process to ensure it is a beginner’s pattern. The pattern that is
chosen for this first project should have simple lines and seams - such as pajama
pants, pillows, curtains, or tote bag.
7. Assist each student with creating a shopping list of items they will need for their
first sewing project.
8. Last fifteen minutes request for students to journal about their experience on this
day and thoughts in regards to upcoming classes. Students should also journal
about how this tedious process is similar to other tedious processes they may have
in their daily lives.
Day Two – Fabric Shopping:
1. Discuss with students the layout of the fabric store.
2. Point out various samples of different types of fabric.
o Cotton, felt, polyester, rayon, and silk.
3. Point out various patterns of fabrics and discuss difficulties with sewing.
o Nappy, plaid, and strips.
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4.
5.

Discuss importance of right and wrong sides of the fabric.
Fabric Details
o Nap, texture, warp, and welt.
6. Choosing Fabrics
7. Difficult Fabrics
8. Discuss preparing fabric that the student has purchased prior to the next session.
9. Last fifteen minutes request for students to journal about their experience on this
day and thoughts in regards to upcoming classes. Student should also journal
about memories they have of particular fabrics from childhood or later in life.
Were there any textures that made a strong memory connection for them? Are
there any fabrics that are nostalgic to the students?
Homework:
Students need to wash, dry, and iron their fabric, with right sides together prior to
returning for the following class.
Day Three:
1. Begin the class by asking if there are any questions or comments from the
previous class.
2. Layout of Pattern
3. Cutting a Pattern
4. Marking and Cutting Fabric
5. Last fifteen minutes request for students to journal about their experience on this
day and thoughts in regards to upcoming classes. Students should also journal
about particular fabrics they like, in general or for specific items, and why.
Day Four:
1. Begin the class by asking if there are any questions or comments from the
previous class.
2. Ask the students to thread their sewing machines.
3. Students can continue sewing their project.
4. Last fifteen minutes request for students to journal about their experience on this
day and thoughts in regards to upcoming classes. Students should also journal
about any frustrations they have reached while sewing and how they have
handled them.
Day Five:
1. Begin the class by asking if there are any questions or comments from the
previous class.
2. Ask the students to thread their sewing machines.
3. Students can continue sewing their project.
4. Last fifteen minutes request for students to journal about their experience on this
day and thoughts in regards to upcoming classes. Students should also journal
about how they feel about the project they are currently making as they are
progressing through it.
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Day Six:
1. Begin the class by asking if there are any questions or comments from the
previous class.
2. Ask the students to thread their sewing machines.
3. Students can continue sewing their project. Last fifteen minutes request for
students to journal about their experience on this day and thoughts in regards to
upcoming classes. Students should also journal about what has been the most
challenging during this process so far.
Homework:
Students should search the Internet for samples of how zippers are being used in
garments and accessories. Students will bring in a few samples to share with the class.
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Zippers: Lesson Plan #5

Concepts:
• Types of zippers
• Inserting zippers
Generalizations:
• There are various types of zippers based on the project that is being created.
• Inserting a zipper into a garment or accessory can be a complex process.
Objective:
• Students will be able to:
o Insert a standard and invisible zipper.
o Identify the zipper foot of the sewing machine.
Procedure – Day One:
1. Begin the class by asking if there are any questions or comments from the
previous class.
2. Ask the students to thread their sewing machines.
3. Students will share their findings from the Internet about how zippers are being
used in fashion.
4. Discuss types of zippers.
• Invisible zippers, metallic zippers, and standard coil zippers.
5. Explain how zippers actually work.
6. Discuss the zipper foot for the sewing machine and have students each install the
zipper foot for their machine.
7. Demonstrate how to insert a standard zipper.
8. Students will create a standard zipper sample.
9. Demonstrate how to insert an invisible zipper.
10. Student will create an invisible zipper sample.
11. Discuss invisible zippers.
12. Demonstrate how to insert an invisible zipper.
13. Students will create an invisible zipper sample.
14. Last fifteen minutes request for students to journal about their experience on this
day and thoughts in regards to upcoming classes. Students should also journal
about their ideas of how they would like to use zippers in future projects they
create.
Day Two:
1. Begin the class by asking if there are any questions or comments from the
previous class.
2. Ask the students to thread their sewing machines.
3. Students will finish any samples they were unable to complete during the last
class.
4. Students will sew a simple zippered toiletry size bag.
5. Last fifteen minutes request for students to journal about their experience on this
day and thoughts in regards to upcoming classes. Students should also journal
about any associations they have found to sewing and their professional or
personal lives.
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Alterations, Mending, and Repurposing: Lesson Plan #6
Concepts:
• Alterations
• Mending
• Repurposing
Generalizations:
• Mending an item is the act of fixing a garment or item that has torn or ripped.
• Altering an item is the act of changing a garment or item that is in good condition.
Objective:
• Students will be able to:
o Explain the difference in mending and altering items.
o Mend and alter samples for their notebooks.
o Mend and alter one item of their choice.
Procedure – Day One:
1. Begin the class by asking if there are any questions or comments from the
previous class.
2. Ask the students to thread their sewing machines.
3. Discuss the difference in mending and altering items. Explain the primary focus
of today’s lesson is mending items.
4. Demonstrate patching a hole for the students and have the students create a
sample.
5. Demonstrate hand sewing a button and have the students create a sample.
6. Demonstrate fixing a button and have the students create a sample.
7. Demonstrate restitching a busted seam and have the students create a sample.
8. Demonstrate fixing a busted zipper and have students create a sample.
9. Demonstrate repairing snags in sweaters and have students create a sample.
10. Last fifteen minutes request for students to journal about their experience on this
day and thoughts in regards to upcoming classes. Students should also journal
about items of clothing that have been important to them in the past, why it was
important, and if they no longer have the item what happened to it.
Day Two:
1. Begin the class by asking if there are any questions or comments from the
previous class.
2. Ask the students to thread their sewing machines.
3. Review the difference in mending and altering items. Explain the primary focus
of today’s lesson is altering items.
4. Demonstrate hemming of an item and have students create a sample.
5. Demonstrate taking in seams for a better fit and have students create a sample.
6. Demonstrate taking up shoulders and have students create a sample.
7. Demonstrate adding embellishments and have students create a few samples.
8. Last fifteen minutes request for students to journal about their experience on this
day and thoughts in regards to upcoming classes. Students should also journal
about an item of clothing is nostalgic for them.
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Homework:
• Students should bring in items that they own that need mending and
altering. Each student should have a minimum of one of each item.
• Students should also bring in clothes (at least two items) that they would like to
donate to the clothing swap. Each student will be able to pick from other
students’ items that they have given up on with the goal of repurposing the item
through mending and alterations to create a new look with the item.
Day Three – Thrift Store Shopping:
1.
Discuss with students the purpose of thrift store shopping on this day.
2.
Point out various samples of different items that could be altered or mended.
3.
Have students shop for items they would like to alter or mend during the
following class.
4.
Last fifteen minutes request for students to journal about their experience on
this day and thoughts in regards to upcoming classes. Students should also
journal about what they tend to do with their clothes when they are ready to
get rid of them and any changes they may make to this in the future.
Homework:
• Students need to wash, dry, and iron the items they purchased at the thrift store
prior to returning for the following class.

Day Four:
1. Begin the class by asking if there are any questions or comments from the
previous class.
2. Ask the students to thread their sewing machines.
3. Students will mend the item that they brought.
4. Students will alter the item that they brought.
5. Students will choose from items brought by their peers for repurposing.
6. Students should work together to create new looks with the items donated to the
class.
7. Last fifteen minutes request for students to journal about their experience on this
day and thoughts in regards to upcoming classes. Students should also journal
about future projects they would like to create.
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Wrapping up the Class - Lesson Plan #7

Concepts:
• Finished projects on display.
Generalizations:
• Finished projects and skills learned are worth showing off.
Objective:
• Students will invite their family and friends to see their completed items on
display.
Procedure Day One:
1. Ask students to complete the final survey regarding the class and their
perspectives of handcrafts and how learning helps them to continue to grow.
2. Students will complete any projects they have been working. Students can
return to old projects that they would like to add additional changes to.
3. Students will present to their peers and guests about the projects they have
completed over the course of the semester.
4. Last fifteen minutes request for students to journal about their experience on this
day and thoughts in regards to upcoming classes. Students should also journal
about their thoughts about how this experience may have helped them in relation
to their daily living as an adult. Students can also reflect on their future and skills
that they may take into other parts of their lives.
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A Day In The Life Of Lesson Three

What I Said
“Today we are in lesson 3, hand sewing.
We will cover threading a needle, basting,
hemming, attaching buttons, and decorative
hand stitching.”

What I Thought
As I am teaching about needle lengths,
Tina does not appear to be very interested
in the topic at hand. I begin to wonder if
maybe I should make some changes to the
lesson to help it be more interactive.

“We will discuss various lengths and
thicknesses of hand sewing needles. Please Arlo says to no one in particular, although
watch as I demonstrate.”
it is meant for everyone, “I prefer to just
thread the needle by hand. The needle
First, we must learn how to use a needle
threader is too difficult to maneuver.”
threader. Otherwise, you will have to
Karen appears to be frustrated with both
thread needles by hand, and that’s no fun!” processes of threading the needle. “I like
the sewing machine better because it
“Creating the hand basting sample is the
threads the machine for you.”
first step to learn. It doesn’t have to be
pretty as it will later be taken out.”
Karen is still having difficulties because
she doesn’t seem to get the hang of making
“The blind hem is important to learn as you her stitching disappear in a hem. Tina is
will use it over and over at home. Whether picking it up nicely, but seems to get bored
hemming pants, skirt, or sleeves the same
if she finishes before I go to the next topic.
technique is followed.”
Amy spoke multiple times about her
“Attaching buttons is also an essential skill mother’s cross-stitching skills. “This
to learn. We have all lost a couple buttons
reminds me of my mother’s cross stitch
over the years. Why pay for a repair when about the recipe for family love. After she
it is simple enough to do it yourself?”
made it she hung it above the key hook in
the entry room of our home.”
“We will only briefly cover decorative
hand stitching as most modern machines
It is clear that each student is learning
include this feature”.
hand sewing. It is a skill that gets better
with practice. Amy, Arlo, and Karen
“Please write in your journals about
appear to be more frustrated with the
today’s class. Also include any thoughts
process.
you may have about how this tedious
process is similar to other processes you
They are actually writing in their
have in your daily life. Also, take time to
notebooks, now, and with a lot of
write your thoughts, questions, anything
enthusiasm. I’ve seen only a few of their
you want in the margins. Remember, I will marginal notes but, WOW, are they
not reveal your marginal notes to anyone.
telling!”
They are yours, and only yours, but they
help me assess how the class is going”.
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REFLECTION ON THE CURRICULUM
From the start of my Integrative Masters Project, I set a goal to put my

leadership skills to the test and create a beginners curriculum for sewing. I called friends
to inquire if any of them were interested in learning to sew. As I received calls back from
them, I considered how I could best instruct each of these ladies, considering their varied
backgrounds, experience levels, and interests.
I designed this curriculum, mindful that my mom, my friends, and all the real
life experiences from previous jobs influenced me. As a preschool teacher, I watched
students learn through experience. Working as a paraprofessional with autistic students, I
found it necessary to design learning steps that were broken into bite-sized chunks to help
them process the directions according to their individual needs. During my stint as an
educational director of a homeschool program, I was responsible for ensuring that all the
criteria of curriculum were met. And during my employment as a mental health
supervisor, I sought to create opportunities for my employees through creative thinking
and planning. While each of these positions provided me with opportunities to work with
adults (although not always teaching them), I recognize how each prepared me for the
opportunity to teach adult learners. In my most recent position, I worked with a young
man who has autism. Comparing the curriculum that I developed for sewing with the
curriculum I created for his homeschool program, I recognize many similarities,
including breaking down big tasks into smaller pieces and introducing new things
through hands-on experience. In the sewing curriculum above, and with my educational
director job, I created a curriculum that would benefit students tasked with processing
new information, while allowing for growth in previously unexplored areas.
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I anticipated that there would be problems in the first round of classes, even as I

wrote the curriculum. Yet I knew that by taking notes in my journal, I would be able to
reflect and edit the curriculum prior to completing this project and before teaching
another series of classes. I attempted to create a curriculum where the skills learned in
each lesson would build into the next lesson. For example, learning to sew straight lines
and pivot a seam in lesson one would be a necessary requisite that would be used in
lesson two.
There were times during these sessions when students were having difficulties
and needed more time, such as the additional time that Arlo required to install a zipper.
When this happened, I arranged times for the students in need to stay later or arrive
earlier to the following session so that I could assist them in these problem areas.
In the margins of my own notebook are thoughts and observations from each
class. “What can I do to make the class more interesting? Is Tina nodding? Why does
Karen rush through each assignment, instead of taking her time and enjoying the
experience? Is this the urgency that she applies to other area of her life? Arlo keeps
referring to her search for a job, but does she really know what she wants to do? Amy is
so funny and full of energy. I wish I had her zeal for life.” There are also some that I dare
not share with anyone, just as I will not reveal the marginal notes that I gleaned as I
reviewed the students’ notebooks.
I realize my own need to change prior to teaching this class again, struggling to
answer the following questions: How can I create more interest so the students do not
become bored? Where can I add to this lesson to create a more interactive experience? Is
this actually a necessary skill to learn at this point in the class?
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Overall, I am pleased with the curriculum but also realize the need to review,

revise, and change lessons over time. This class taught me a lot about how people learn,
even more about how I teach. If I had to describe the greatest truth that, although
universal, has taken me years to learn is flexibility. At first, I admit to being somewhat
rigid in both thought and application. During the first class there seemed to be some
confusion, even consternation, as I outlined various sewing fundamentals in a form that
allowed for no variance. However, during the next few classes, I reviewed the student’s
notebooks, noting especially their marginal entries, and realized my need to “relax” the
class, to create a more informal atmosphere. From this point forward, each session
became much more productive. I also realized how my mom had kept three uninterested
kids’ attention long enough to teach us what we needed to learn. She was never rigid in
her approach - quite the contrary. She related everything that she did to real life in a
funny, joking way, keeping us laughing as we learned in spite of ourselves. Along with
creative snacks (all homemade - limited budget), she gave us the tools that I now proudly
use every day and hope to share with my students, my friends, and, eventually, with my
own children.
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SECTION 4
CASE STUDIES
Before designing the course, I had to realize that Amy, Arlo, Karen, and Tina

are all very different people with varied backgrounds, current situations, and life
stories. What they did have in common is that they were all willing to share in this
learning experience of exploring their potential interest in the handcraft of sewing. My
plan was to gain insight into each student, first through the pre-class questionnaire,
complemented with my daily class notes. At the end of our time together, I hoped to learn
as much about them as they had learned from me about sewing. This knowledge and
shared experience would further my education on people’s motives, aspirations, worries
and general outlook on life.
As each student worked on her projects, I encouraged them to help one another
through steps that one had mastered but may be difficult for another. I offered support
throughout the projects, allowing each to make mistakes while encouraging them to treat
their mistakes as an integral part of the learning process. In retrospect, I think that they
are leaving this experience with renewed enthusiasm that will allow them to improve not
only their sewing skills, but other needed skills as well.
The following four case studies give a few details about each student, their
purpose for taking the class, and other pertinent information. Through their own words,
they give some insight about their reasons for taking the class, their initial level of sewing
knowledge, personal background, and some notes about their continued growth
throughout the course.
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AMY
Amy is an adventurous 30-year-old female. She has had many career changes

since graduating from college with a Bachelor’s degree in Speech and Language
Pathology. Amy worked one on one with a child, managed nightclubs and is currently
unemployed, but dabbling in set design. She and her husband live happily in Brooklyn,
NY where there are plenty of classes available for her to learn the continued skills she
seeks. She and her husband recently purchased a fixer-upper brownstone. Amy plans to
have a baby in the near future and one of the reasons that she chose to participate in this
class is her interest in creating patterns for baby clothes.
I first met Amy eight years ago when I was training her to work as a
paraprofessional for a young man with autism. She and I immediately became friends as
we discovered our shared love for hands on projects. I admire Amy for many reasons,
especially her creativity and passion for finding meaningful employment. This is the
characteristic that I find so striking, perhaps because it so closely reflects traits that I like
to ascribe to myself.
Her interest in do it yourself hands on projects began when she was very young
and continues even today. She has moved multiple times during her ten years living in
New York City and enjoyed the challenge of decorating each place where she lived. Her
interests also include gardening, composting and furniture design. Amy confesses that
motivation and inspiration are easy for her, but dedication and follow through are
characteristics she would like to work on. She recognizes that she is a lifelong learner,
but is at a point in her life where she has settled on her interests, what she wants to learn,
and is determined to learn and pursue those interests.
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Amy learned to use the sewing machine in her seventh grade home economics

class with additional lessons from both her paternal and maternal grandmother as they
expertly sewed garments and other items. Her mother also did some sewing as a child,
but almost none as an adult. Amy had some experience with a sewing machine for a few
small projects recently, prior to starting this class, but still considers herself as a beginner.
She bought her first sewing machine online a year ago, anticipating that she would gain
the skills required to use it more. She is coming into the class with only a few basic
sewing skills, such as replacing a button and would like to learn much more, including
dying fabrics and how to design textiles. She expressed a keen interest in learning how to
repurpose vintage fabrics for use in home design products. Amy would like to focus on
creating projects around home decorating and quilting.
During this course, in addition to the projects required for the curriculum, Amy
created pillow covers for the old pillows on her couch and napkins for her dinner
table. She took the art a bit further on her napkins, stamping them with fabric paint when
she took them home. Amy took each lesson seriously and even practiced her newly
acquired skills at home on her recently purchased sewing machine. As she progressed
through the class, it was clear that the practice sessions on her home sewing machine
where helping her to improve her skills quicker than others in the class.
“After visiting the fabric store, I feel like I can visualize even more ways of
using fabrics creatively.” she wrote on the survey. “I think that if my sewing skills were
exceptional it would open us other prop styling projects. I can definitely see how I can
save money by not having to outsource small sewing projects.”
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ARLO
Arlo is a 25-year old female of Puerto Rican and African American descent.

She is currently unemployed but is looking for work in the architectural field. I met Arlo
through friends at a social event prior to my sewing group, but had not been in contact
with her since then. Arlo heard about my sewing group through Karen, contacted me for
more information, and signed up for the class.
Arlo has never used a sewing machine, nor does she know of any family
member with sewing skills. She has done some hand sewing to repair various apparel
items and finds joy in other hands on projects, including knitting, crocheting, painting,
and cooking. Arlo hopes that this class will give her the skills needed to pursue her
interest in making presents, costumes, and useful everyday items. Although she does not
have a sewing machine, she would probably buy one if it would help her to save money
on items that she can make herself instead of having to buy them. She is admittedly
frugal, out of necessity, and has a knack for finding multiple uses for one item. To that
end, she pieced together the required sewing kit for this sewing class rather than having
to buy the standard kit.
Arlo felt that she knew exactly what she wanted to make for her first project
until she stepped into the fabric store. As Arlo looked around the store, she stared in awe
at the beautiful fabrics. With each fabric bolt that she pulled off the shelf she listed
another idea for an item to create. However, Arlo stuck with her original idea of a tote
bag but noted in her journal all the other projects she would like to make.
She struggled during the first days of the course, mostly with correct placement
of the fabric while sewing, often resulting in sewing two pieces together that did not
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belong together. Arlo remained calm and allowed each incident to help perfect her skills
with the seam ripper. She often took the initiative to learn on her own in the class when
possible, explaining that she learned best by doing things herself. She would even take
the bobbin pieces completely out of the machine to understand how they worked, her
method of attempting to learn how to thread the machine properly.
“This is kind of soothing,” she told me as she ironed her dress even while we
talked. “I feel good seeing something that I made myself. Even though this is not my
degree, I feel accomplished - like I am learning something. It is cool that I can make
something that I want and not just have things that are available to me.” With a shot of
steam from her iron she continued, “I see why steaming is so important. It seems to
move without steam”.
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KAREN
Karen, a 28-year-old female, is a freelance violin teacher and performer living in

Queens, New York with her husband. I met Karen through a mutual friend. We had been
to many of the same social gatherings and found that we shared several friends. I had
spoken to Karen about my hobby of sewing prior to this project and she mentioned that
she would love to learn. When I began to look for people to be in the group, I recalled
this conversation with her and added her to the list of friends to call.
Like most of the others in the class, she is a novice sewer, but had some
experience with a sewing machine when she took home economics in seventh
grade. Karen renewed her interest in sewing when she considered the option of making
those unique items that are either too expensive or not exactly what she wants. Karen is
most interested in creating fashion projects, costumes, and home decoration projects. She
informed that while she has been successful in other ventures she has taken, including
operating a social media group that that has more than 1,700 members, she continues to
struggle with anxiety and confidence in her chosen profession. She hopes that her
experience in this class will help her to gain more confidence, both in her personal life
and professional career.
Karen has an old sewing machine that she has never used, but plans to buy a
newer model if this class piques her interest in the craft. Karen feels that the precision
and patience required in learning to play the violin will translate to the sewing class.
During the class Karen created envelope style pillow covers for a new couch that
she purchased prior to the second session of the class. She quickly learned how to read
patterns and attempted to decipher each one before asking for help to complete the task.
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Although she trusted her newly acquired skill, she wanted to ensure she was correct in
her interpretation of what needed to be done. I advised against it, but Karen chose a
difficult fabric, especially for a first project, since it was thick and had an annoying
tendency to stretch. Karen insisted that she was up for the challenge, even before
deciding to purchase the fabric, and really stuck to it.
Karen seemed to enjoy each of the projects, becoming especially involved in the
projects of up-cycling clothes. She proved to be creative and, with additional practice
with a sewing machine, will likely continue to improve, even excel in this art. After the
conclusion of the class, Karen announced that she would continue to sew on her own at
home. Somehow, I know that she will.
“I feel like I should be progressing faster but I am where I am right now.”
Karen states, matter-of-factly. “This is an excellent outlet for stress relief and is strangely
therapeutic.”
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Tina
Tina is a 30-year-old female of Trinidadian descent. Her experience includes

working with children in both public education and in private families. She is currently a
Ph.D. candidate working on completion of her dissertation while living in Brooklyn, NY
with her boyfriend and his family. Tina and I have been friends for eight years. We first
met when we were both teachers at the same preschool. Even after we both eventually
moved to other cities, we remained close throughout the years, communicating through
email and social media until we both moved back to the city.
Her primary goal in taking this sewing class is to be able to alter/mend her own
clothes, learn to sew buttons and make blankets and miscellaneous bags. Tina hopes that
being with others as they are all challenged to learn will force her to become more
assertive and help her relieve stress. She seeks calmness as she learns to “let go of
perfectionism” and grow personally and professionally. Although she is a novice at
sewing (never used a sewing machine), she describes herself as “determined, ambitious
and reliable”, so she is confident that she will succeed.
Interestingly, she admits that she works better individually instead of in groups.
Perhaps this class will allow her to work both individually and with the group as we
tackle some group projects. She may find that depending on others for some advice, some
guidance, as the tasks become more demanding will help her grow and even enjoy
working in groups.
Tina handles stress and frustration by “removing herself from the situation”,
admitting that she often “engages in avoidant behaviors”, a classic candidate for the
handcraft class whose goal is more than learning to sew. As she maneuvers through the
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assigned tasks, Tina will, I think, feel the calm that diversion from daily responsibilities
brings. My goal will be to pique her interest in the success of other class members, not
just her own. Then she will realize how shared success in achievements outside her
normal venue translates into shared triumph over daily stresses and frustrations.
For her first project, Tina chose to create a shoulder bag. She was very careful
when selecting the fabrics she wanted to use for her bag, taking into consideration how,
where, and when the bag would be used. Only after this careful analysis did she select the
perfect medium for her art. As Tina concluded her first project, she quipped, “I want to
make everything now. I think I have the bug.” She also brought in a skirt, hoping to add
lace to the bottom since she felt it was too short to wear without this alteration. Tina and I
are similar in one very personal aspect. She freely demonstrates her frustration (much
more than the other students) when things do not go exactly the way she had hoped
during the creation of a project. I can relate to that.
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SECTION 5
CONCLUSION AND IMPLICATIONS
Through this teaching experience, it was apparent that modifying the lessons

and learning to accommodate the students was essential, which is the basis of multiple
intelligences. Gardner believed that individuals learn and process information in different
ways, through a myriad of multiple intelligences (1993). What came to fruition
throughout this process is that in order to be effective educators of adults, we must
differentiate our practices for all learners.
As this process progressed, I realized that, although my undergraduate degree is
in Child Development, I could transition many of these same skills to teaching adults. I
will necessarily need to advance many of these skills, such as better understanding what
the students included in their journals and how to translate that information into
changes/additions to my lesson planning and class presentation. Small or special children
do not keep a journal, but would require the same attention that I would afford a journal,
albeit in a more specialized way.
As I prepare lessons, I recognize the need to analyze my own frustrations,
particularly when I am under high stress (even stress that is self-imposed). Hands on
crafts serve me well as an outlet for frustration, even though completing the craft can
cause additional frustration if it does not go as planned. I must realize how quickly I
suggest to a student that something is not as bad as it seems in the moment (i.e. when
they have to seam rip a large amount), yet find it difficult for me to put this same
philosophy into practice in my own life.
The next time I run a course with this curriculum, there are a few changes that I

	
  

51	
  

would make. I will probably consider having the group at a location outside of my home
to ensure that I have room for the participants. I will invite from outside of my circle of
friends. I feel this will help me get a better feel for facilitating of group of adult learners
outside of my comfort zone. During the curriculum writing and facilitating of the group, I
learned the importance of the journal. While I did not realize initially how big of a role
this seemingly small piece would play, it did make a difference in the reflection of the
students. I would like to incorporate this piece in an even bigger capacity during the next
round of classes.
Moving forward, I would like to start a more advanced curriculum to continue
with the current group of ladies. This curriculum would include a more in depth study
about patterns and how to create your own as well as fitting clothes appropriately to your
body, not some idealized, model-thin body. Perhaps individualization could be the
catalyst that injects that needed buzz into a potentially boring class.

"Learning is more than the acquisition of the ability to think; it is the acquisition of many
specialized abilities for thinking about a variety of things." - Lev Vygotsky, Mind in
Society, 1978
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AND, ON A PERSONAL NOTE...
My goal was to teach more than sewing. I had a specific objective when I gave

the students an outline of what they should record in their notebooks and suggested that
they use the margins to record their thoughts, worries, hopes - anything that came to
mind, knowing that no one else would know what they wrote, except me. In a subtle way
I was asking them to trust my discretion in not sharing their private thoughts nor in
judging their marginal meanderings. At first, they were reluctant to write anything in the
margins, although they readily placed the required entries on the lines of the notebooks.
In a moment of inspiration, I shared with them my own notebook where I
entered notes on each class, but had also written personal notes in the margins. “I need to
work more with Arlo on the steps of threading the sewing machine. I’ll be glad when this
day is over!!! Is it going to snow? Pick up lasagna for Jan. When I close my eyes, the
sound of the sewing machines and smell of new fabric carry me back to Mom’s sewing
table, and I love how it makes me feel.” I even used profanity, something that I have
never done in class. Soon, each of the students began to use the margins, very creatively!
While I would never betray the confidentiality that I had promised by sharing these
sideline blurbs, I can generalize their entries in good conscience. Boyfriends, husbands,
jobs, bosses, kids and a few unspecified worries filled most of these special places, along
with questions that they noted for asking later in class. Through these marginal notes I
began to know the real people who trusted me enough to commit to a class that could
have been, well, boring. As they were cutting the large pieces of cloth into a pattern of
smaller pieces and sewing them together to form a creation of their own hands, they were
also sewing the fabric of their lives into each stitch, creating much more than a fancy

	
  

53	
  

handbag or beautiful scarf.
What does it say when the teacher admittedly learned more from her students than
they learned from her? Perhaps it confirms the theory that we never cease to learn and
that my mother had the right idea when she picked up the tools she needed to begin
another project, even though her frazzled budget would have to be altered to exclude
things that we wanted in favor of things we needed. For her, learning was never a chore,
but a window into the lives of those she loved as she taught us the skills that she had so
painstakingly acquired, with the single goal of supplying us with vital tools that we
would need for the rest of our lives. She succeeded and, I think, so will I.
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Appendix A
Introduction Survey

Please answer the questions on the lines provided. Additional lines can be added if
needed.
Personal Information:
Name: _________________________________ Age: ________
Contact information: _________________________
Siblings (gender and age): __________________________________________________
Degrees: ______________________________
Occupation: ______________________________
Length of time in field: _____________________
Previous careers if a career changer: ______________________________________
Handcraft Information:
What level sewer are you? (Circle one)
Novice.
Beginner.
Intermediate.
Advanced.
Expert.
If previously taught to sew, who by? _______________________________________
I would like to know more about:
________________________________________________________________________
________________________________________________________________________
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Sewing Interest. (Circle all that apply.)
Embroidery.
Fashion.
Home-Decorating.
Quilting.
Other Crafts.
Other Hobbies or Outside Interests:
________________________________________________________________________
________________________________________________________________________
I am particularly interested in making:
________________________________________________________________________
________________________________________________________________________
Previous Sewing Skills and Experiences:
________________________________________________________________________
________________________________________________________________________
What was the last time you used a sewing machine? (Circle One.)
Never.
1 week.
2-3 weeks.
1 month.
6 months.
Year+.
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Do you own a sewing machine?
YES
NO
If yes, how long?
____________________________________
If so, where did you get it? (Circle One.)
Hand-me-down.
Garage Sale/Thrift Store.
Department Store.
Sewing Machine Dealer.
Internet.
Other.
N/A
If you have previous sewing experience, where do you look to solve sewing problems:
books, websites, friends, instructors? Please explain.
________________________________________________________________________
________________________________________________________________________
Did previous members of your family have a history of sewing? If so, who?
________________________________________________________________________
________________________________________________________________________
Do you use handcrafts in your current career?
________________________________________________________________________
________________________________________________________________________
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Do you feel you can make any connections to sewing and your current career even if they
are different?
________________________________________________________________________
________________________________________________________________________
Adult Development Information:
Are there any skills that you would like to develop further, either personally or
professionally?
________________________________________________________________________
________________________________________________________________________
What are you hoping to learn (outside of sewing) during this process?
________________________________________________________________________
________________________________________________________________________
What does learning as an adult mean to you?
________________________________________________________________________
________________________________________________________________________
Do you consider yourself an effective adult learner? Please elaborate on your answer
beyond a yes or no response.
________________________________________________________________________
________________________________________________________________________
What are the characteristics of a lifelong learner? Which of these characteristics do you
have?
________________________________________________________________________
________________________________________________________________________
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Are you involved in any capacity of being a mentor?
________________________________________________________________________
________________________________________________________________________
Do you work better in a group or with individual projects?
________________________________________________________________________
________________________________________________________________________
How do you handle frustration?
________________________________________________________________________
________________________________________________________________________
How do you handle stress?
________________________________________________________________________
________________________________________________________________________
How do you feel after learning something new?
________________________________________________________________________
________________________________________________________________________
What is one word that you would use to describe yourself?
________________________________________________________________________
Have you taken classes to learn any other skills during adulthood? If yes, what type and
how did it go?
________________________________________________________________________
_______________________________________________________________________
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APPENDIX B
Sewing Machine Parts

1. Bobbin winder
tension disc.
2. Pressure regulator.
3. Thread take-up.
4. Thread tension
control.
5. Face cover.
6. Thread cutter.
7. Extension table.
8. Feed dog control.
9. Reverse stitch lever.
10. Stitch width control.
11. Bobbin winder shaft.
12. Bobbin winder stop.
13. Stitch indicator.

14. Stitch length control.
15. Stitch selector.
16. Super pattern group
selector.
17. Hand wheel.
18. Power/light switch.
19. Plug socket.
20. Identification plate.
21. Buttonhole stitch
adjuster.
22. Retractable spool
pin.
23. Horizontal spool pin.
24. Buttonhole lever.
25. Presser foot lifter.

http://www.sewingmachinesplus.com/sing-2662.php

26. Automatic needle
threader.
27. Thread guide.
28. Thread guide.
29. Presser foot screw.
30. Needle.
31. Bobbin cover plate.
32. Needle clamp screw.
33. Foot release lever.
34. Presser foot.
35. Feed dogs.
36. Needle plate.
37. Bobbin cover release
button.
38. Foot control.
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APPENDIX C
Serger Parts

1. Thread guides and holder.
2. Handle.
3. Left needle thread tension dial
(blue).
4. Right needle thread tension dial
(green).
5. Upper looper thread tension dial
(orange).
6. Lower looper thread tension dial
(yellow).
7. Throat plate.
8. Cloth plate.

9. Looper cover.
10. Power & Light Switch.
11. Stitch length dial.
12. Hand wheel.
13. Spool stand.
14. Spool holder.
15. Spool pin.
16. Presser bar lifter.
17. Differential feed adjusting level
knob.
18. Seam width finger support plate.

http://www.sewingmachinesplus.com/sewing-machines-sergers-singer-14cg754.php
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APPENDIX D
Drawstring Bag Pattern and Directions

1.
2.
3.
4.
5.
6.
7.
8.
9.

10.
11.
12.

13.
14.
15.
16.

Wash and dry fabric.
Iron fabric with selvages matching and the fold on the
opposite side.
Pin pattern (this paper) to the fabric.
Mark pattern.
Cut out the pattern.
Turn top edge under 1/4” with wrong sides together on both
pieces of fabric. Press.
Place right sides of both pieces of fabric together.
Pin the three edges that do not have folds together.
Begin sewing at the mark on fabric that is two inches from
the top. Sew all three pinned sides at 5/8”. Stopping at the
final circle marking. Make sure to backstitch at the
beginning and end of each line.
Trim and snip bottom two corners.
Press seams open.
Begin sewing at left corner of one of the folds. Sew along
top, down opening of 2 inches on side, across bottom of
opening, and continuing until you reach the beginning of
this stich. Make sure to pivot in each corner.
Turn top of each side of bag down to meet the two-inch opening on the side.
Press.
Sew along bottom edge of each fold. (This will create a casing.)
Feed a ribbon through the casing using a safety pin. Repeat on other side.
Tie ends of ribbon together.
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APPENDIX E
POST SURVEY

What did you most enjoy about this experience?
________________________________________________________________________
________________________________________________________________________
What did you least enjoy about this experience?
________________________________________________________________________
________________________________________________________________________
After this experience are you likely to sew again soon?
________________________________________________________________________
________________________________________________________________________
Did this experience change any of your thoughts about using handcrafts for stress relief?
________________________________________________________________________
________________________________________________________________________
What parts of sewing did you find frustrating and were there any strategies that you used
to deal with the frustration?
________________________________________________________________________
_______________________________________________________________________
Do you see any correlations between solving frustrations in sewing with solving daily life
frustrations?
________________________________________________________________________
________________________________________________________________________

	
  

65	
  

What strengths have you gained as a result of this class, both craft and life skills?
________________________________________________________________________
________________________________________________________________________
What handcraft skills would you be able to adapt or transfer into other continuous
learning skills after this experience?
________________________________________________________________________
________________________________________________________________________
Other Feedback:
________________________________________________________________________
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PHOTOGRAPHS
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Consent Form

I ___________________________ agree to take part in the Integrated Masters Project
titled “A Life Well Crafted” which is being conducted by: Sarah Clay, through Bank
Street College of Education under the direction of: Mayra Bloom, Leadership in
Community Based Learning, Bank Street College of Education, 212-875-4523. I
understand that my participation is voluntary; I can refuse to participate or stop taking
part at any time without giving any reason, and without penalty. I can ask to have
information related to me returned to me, removed from the research records, or
destroyed.
The reason for the study is to look at the relationship between hand crafts and adult
development. The benefits I may expect from participation in the research include
learning sewing skills and relating them within my daily life. If I choose to participate,
following the conclusion of the presentation, I will be asked to fill out two surveys,
requiring approximately twenty minutes total to complete, plus a daily journal that will
not be seen by anyone other than the researcher. No discomfort or stresses are expected.
The results of this participation will be anonymous. Please note that if the feedback that
you share during this time is included in the thesis, your name will be changed to protect
your privacy. Please also note that the Master’s thesis will be submitted as a PDF to the
Bank Street Library where it will be catalogued and shared with the Bank Street
community as part of the Library collection and entered into an international database for
wider circulation.
Please sign on the lines below to indicate that you grant permission for the information
that you provide to be used for the purpose of this study.
Sincerely,
Sarah Clay
I agree to participate in this study.
Name of Participant (please print)____________________________________________
Signature________________________________________________________________
Date____________________________________________________________________
Additional questions or problems regarding your rights as a research participant should
be addressed to the researchers advisor, Mayra Bloom, Director, Leadership in
Community-Based Learning Program, Bank Street College of Education, 610 W. 112th
Street #816, New York, NY 10025-1898; Telephone (212) 875-4523; E-Mail Address
mbloom@bankstreet.edu.
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May	
  1,	
  2013	
  
	
  
	
  
Sarah R. Clay	
  
	
  
Dear	
  Sarah,	
  
	
  
Your	
  proposal	
  and	
  consent	
  letters	
  and	
  forms	
  for	
  working	
  with	
  human	
  participants	
  
for	
  your	
  Independent	
  Study	
  have	
  been	
  approved.	
  	
  You	
  may	
  commence	
  your	
  work	
  
with	
  human	
  participants.	
  	
  If	
  you	
  make	
  any	
  significant	
  changes	
  to	
  your	
  work	
  with	
  
human	
  participants,	
  you	
  need	
  to	
  inform	
  the	
  IMP	
  Committee	
  in	
  writing	
  of	
  your	
  plans.	
  	
  
Please	
  place	
  a	
  copy	
  of	
  this	
  letter	
  along	
  with	
  unsigned	
  sample	
  copies	
  of	
  any	
  consent	
  
letters	
  and	
  forms	
  in	
  a	
  Permissions	
  section	
  at	
  the	
  end	
  of	
  your	
  appendix.	
  	
  Keep	
  the	
  
original	
  signed	
  forms	
  in	
  a	
  safe	
  place	
  for	
  five	
  years.	
  	
  
	
  
The	
  best	
  of	
  luck	
  with	
  your	
  study.	
  	
  We	
  look	
  forward	
  to	
  having	
  the	
  completed	
  copy	
  in	
  
the	
  Bank	
  Street	
  College	
  Library.	
  	
  	
  
	
  
Sincerely,	
  
	
  
Nina Jensen
	
  
Nina	
  Jensen,	
  Chair	
  
Integrative	
  Master’s	
  Project	
  Committee	
  
	
  

